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Malay language acquisition among National Type School (NTS) is not at a satisfactory level. Malay 
language is important for Malaysians because it is the main communication language all over Malaysia. 
The Ministry of Education also makes it compulsory to all Malaysian students to pass the Malay language 
in examinations. The researcher’s preliminary review shows that NTS pupils have difficulties in 
identifying verbs which is equivalent to Sivaneswary’s research (2019) which shows NTS pupils are 
weak in identifying verbs in Malay language. They also face difficulties communicating in Malay 
because lack in vocabulary of verbs. The previous studies show that NTS pupils need to improve in 
Malay language. Studies also show that lack in vocabulary can affect pupils’ ability in communicating 
in Malay. However, there is not much research done to NTS pupils in improving their vocabulary of 
verbs. Therefore, an action research which includes quantitative and qualitative approach has been done 
to 30 year 5 NTS pupils. A language activity was carried out to pupils to improve their vocabulary in 
verbs. Data from pre and post-examinations, and interviews were analysed to examine the effectiveness 
of the activity introduced. Data shows that the activity has improved pupils’ ability in finding correct 
verbs. Furthermore, they are found to be motivated to take part in Malay lessons and communications. 
This research can be done in NTS schools for Malay lessons to aid pupils to improve their Malay 
vocabulary in verbs and drive them to communicate this language. Teachers can create a lively and 
entertaining lesson too. 
 





Language is a country’s identity. Malaysia is a multiracial country with many languages spoken in daily 
life of the citizens. Among all the languages, Malay language is considered as the most spoken language 
in Malaysia (Maznida, 2018). It is also this country’s national language. Maznida (2018) also said that 
there are some features that make Malay a civilized language such as a high number of native speakers 
and this language is used by traders as well as colonizers for communication.  Malay language is also 
believed to be a powerful tool to unite Malaysians (Mohd. Khaidir, 2019). Malay language is one of the 
must pass subjects in the examination of Malaysia. It consisted of listening and speaking, reading and 
writing. A student must be good in Malay vocabulary to go through all the skills.  
 
Although Malay is widely spoken, it is still difficult to be adapted by pupils from National Type School 
(NTS) which stands with non-Malay pupils such as Indians and Chinese. This was highlighted by Chew 
Fong Peng (2016), Rahman (2018) and Sivaratnam (2019) in their research that NTS pupils' performance 
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in Malay language is still at the unsatisfactory level. NTS in Malaysia has two types. They are Tamil and 
Chinese. NTS uses their mother tongue as a medium for teaching and learning. These schools mostly 
consist of people of their own race. This shows that all the pupils are exposed to their own mother tongue.  
 
It is very important for them to master Malay language, the prime language of Malaysia which is being 
the second language to them. Second language is a language learned after mastering a big part of sounds, 
structures and vocabularies of one’s mother tongue (Mariyati et al., 2017). Siti et al. (2020) also has said 
that mastering Malay language is being a problem for students whose second language is Malay. These 
pupils are less exposed to Malay language because the main language used in NTS is Tamil and Chinese 
language. This results in the pupils communicating more using their mother tongue in school. This is 
supported by Nora’azian and Fadzilah (2018) research which proves that the usage of Malay language 
in communication among NTS pupils are very low. On the other hand, pupils from NTS school must 
pass the Malay examination in primary school so that they don't have to enter Transition classes in 
secondary for one year before entering Form 1. Apart from that, most of the subjects in NTS are taught 
using their mother tongue which is Tamil and Chinese.  
 
The pupils also prefer to talk in their mother tongue with their peers who are all from the same race. In 
addition, the non-Malay pupils have been exposed to their mother tongue since young (Zamri et. al., 
2016).  Chew (2016) mentioned in his research that there is a wrong concept among NTS pupils who 
thinks that Malay language is not important to them and it is used for casual purposes.  
 
Not only that, the way of teaching Malay also affects this situation. Based on observations made by 
researcher, teachers are still using the conventional or ‘chalk and talk’ method in Malay teaching and 
learning activities especially for level two pupils in NTS. Pupils often feel bored and less motivated to 
learn in this way. This will also won’t enhance pupils’ ability to remember the learning in the class. This 
situation also happens because of a lack of dictionary usage among pupils in Malay language teaching 
and learning due to time consuming and burdensome. Knowing the meaning of verbs is also usually 
neglected.  All these lead to lack of verb acquisition in pupils which will then affect pupil’s writing and 
communicating skills.  
 
They often make mistakes in using correct verbs to make sentences in Malay, Paper 2, Section A. Pupils 
are also found to be less communicating in Malay because of the same problem.  Moreover, the issue of 
selecting appropriate words in daily conversation among non-native speakers of Malay language in 
Malaysia has exposed them to the risk of misunderstanding and will likely loosen social cohesion (Noor 
Azam & Noraziah, 2018).   
 
Therefore, a research has been carried out to improve these pupils Malay language acquisition. It focuses 
on Malay vocabulary specifically in verbs. It is because verbs are mainly used in Malay language 
speaking and writing. Furthermore, previous studies show that many research has been done to improve 
Malay language proficiency but very few of it focuses vocabulary of Malay. In depth, very few studies 
have been done lately which concentrate Malay verbs. 
 
The main goal of this study was to develop NTS pupils’ vocabulary of verbs to help them get good marks 
in Bahasa Melayu Paper 2, Section A question. Other than that, pupils also need to be motivated to 
involve in BM lessons actively and to communicate using Malay language. This research was done to 
answer the questions below; 
 
i. How far pupils' Malay language vocabulary of verbs has been improved through GAPE activity? 
ii. How far pupils are feeling motivated to learn Malay language through GAPE activity? 
iii. How far pupils are feeling confident to communicate in Malay language after the GAPE activity? 
 
Literature Review  
 
Vocabulary 






Vocabulary is a crucial part of a language which is being used in our daily life (Anis et al., 2019). Dian 
et al. (2019), Muhammad Dalimunte et al. (2018) and Hasbullah et al. (2018) has defined and cited 
vocabulary as a basic element in a language which will help in developing ones ability in the language. 
On the other hand, Muhammad Afif (2017), Novia et al. (2018) and Iman et al. (2019) are defining 
vocabulary as a number of words one knows in a language to use it with other skills effectively. 
Equivalent to that, some researchers argue that vocabulary are words which have meanings that an 
individual needs to know as a part of language (Muhammad Dalimunte et al., 2018; Haya, 2019; Sarala 
Thulasi et al., 2019).  
 
In contrast, Pangkuh (2020) and Yee (2016) stated that vocabulary as an important element which links 
in development of other language skills such as listening, speaking, reading and writing. Noviyanti et al. 
(2019) said that vocabulary is a source which provides knowledge that controls everything in a language. 
So we can conclude that vocabulary is a number of words with meanings which act as an important base 
of a language. It also has a connection with development of other skills in a language. 
 
Malay vocabulary acquisition  
 
Improving Malay vocabulary is important for the students to master the language. It is because, Noviyanti 
et al. (2019), Dian et al. (2019) and Novia et al. (2018) stated that vocabulary really helps in improving 
proficiency and competency in a language. They also said that it is most important in learning a language. 
It has been proved by researchers that mastering vocabulary of a language can help an individual to read 
and understand what they are reading (Yee, 2016; Sarala et al, 2019; Pan, 2017; Agus, 2019).  
 
Good vocabulary among students will lead to a successful two way communication in Malay. This 
statement is equal to Dwi (2018),  Eunice (2019) and Yuyun Bahtiar (2017). On the other hand, Malay 
language consists of skills such as listening, speaking, reading and writing. It is trusted that a student’s 
ability in all the above skills can be developed through improving in vocabulary (Hasbullah et al., 2018; 
Novia et al., 2018; Pangkuh, 2020). In brief, if students master the vocabularies of Malay language, they 




Verb is a word that describes the action done by subject. It is a part of speech (Abdul Koder et al., 2018). 
In all languages, the verb is the central and the most important. It is also known as a widely described 
phrase because the structure of it and the meanings expressed in many languages concentrate on the verb 
word (Dumdebabari, 2020). Moreover, the verb is accepted as the most progressive category of language 
(Flyuza et al., 2018). According to Yenita (2018), the verb is the multiplex part of speech. 
 
What is GaPe activity?  
 
The integration of technologies believed to bring new opportunities for pupils to master a language. 
Therefore, GAPE activity was carried out in Malay teaching and learning. GaPe is a new activity created 
by researcher to develop Malay vocabulary among NTS school students.  
 
GaPe is a short form for ‘Ganti Perkataan’ which means replacing words in Malay. In GaPe, students 
will be given lyrics of Malay children songs. They then need to replace verbs that are found in the song 
with other words which have similar meaning. In this case, pupils will be using an online dictionary 
named DBP online to find the synonym of words. Not only that, pupils must also choose the correct 
synonym of a word to be replaced in the song because, a wrong word can ruin the meaning of a sentence 
(Dulay et al., 1982). After that, students are required to sing the song again with new words.  
 
Replacing words with another will definitely increase the amount of vocabulary among students. This is 
equal to Widi (2016)’s, point which says finding the meaning of a word as one of strategies used to learn 
vocabulary in Arab language. She also stressed teachers to avoid translating or giving full definitions of 





words to students. This is to encourage students to find the meaning themselves so they won't forget 
easily. Rollanda et al. (2017) have cited Cromley and Azevedo’s point that when students obtain a word’s 
meaning linked from other words and related experiences, improvement in understanding happens. To 
sum up, usage of GaPe is believed to enhance vocabulary mastering among NTS students because it also 
has the same functions as in the reviewed studies. 
 
Motivation to learn  
 
Achieving planned learning objectives are educators main aim in teaching. To achieve the learning 
objectives, pupils must engage fully in the teaching and learning activities. The activities must be a 
stimulator to the pupils to motivate them to learn. Motivation is the main condition in learning which 
influences the learning process and its outcome (Mekka, 2019; Rahardjanto et al., 2019). Equal to that, 
Ninda (2017) and Fitri et al. (2016) said that less motivation in pupils will make them bored to learn. 
They will then won't achieve the learning. So, there must be a stimulator to motivate them to learn.  
 
Motivation can improve the eagerness to learn. Hence, low motivation in learning will result in low 
achievement of pupils (K Fahuzan & R H Santosa, 2018; Setiani, Sanjaya & Jatmiko, 2019). Similar to 
that, Syaiful et al. (2018) said that high motivation to learn will inspire pupils’ success in learning with 
high learning results. He also mentioned that newness and open communication can enhance pupils’ 
motivation to learn. All the above strongly indicate that motivation is highly needed to absorb the 
learning content by pupils. Low motivation will build up a boring teaching and learning environment. 
Thus, pupils will not engage in the activities and achieve low understandings. Dwi Widayanti (2018) 
referred in her writings that motivation includes three main elements. First, change of energy. Second, 
emerge from a feeling which influences an individual’s behavior. Third, motivation comes from within 




Oral communication is a key to master a language because it creates a real communicative experience in 
which pupils learn to express their own opinions (Jabbarova, 2020). Communicating using a language 
includes using lexical grammar and pronunciation events in the language (Usmonov, 2020). Jabbarova 
Anora (2020) in another study stated that communicating using a second language is very important 
because pupils who are able to communicate in a second language efficiently and clearly will succeed in 
school and later in every phase of life. 
 
Lai-Mei (2017) said that many language learners don't talk using a language because they find difficulties 
in finding suitable words. According to her, one communicates to pass on information. Additionally, 
they must be both listeners and speakers for effective communication. Also mentioned in her study that 
communicating using specific language is very important in second language learning. Noor Azam and 
Noraziah (2017) explained that pupils who are able to communicate using a language appropriately with 
correct chosen words are considered as a proficient communicator.  
 
In brief, communicating using a language is important to express feelings and opinion to others. Frequent 
communication using a second language will drill the communicator to improve in the language.  
 
Self - Confidence in speaking 
 
Self-confidence is an attitude or belief in self-ability which is also a main point in language learning 
(Wati, 2020). She also mentioned that confidence is key to assist pupils to speak and communicate their 
view and opinion effectively.  
 
Furthermore, research done by Laisiyah (2017), Indawan (2017) and Tridinanti (2018) shows that self-
confidence is enhancing speaking ability which contributes to good communication. Pupils who possess 
elements such as bravery and believe in their abilities are considered to have self-motivation to learn 
language better (Bandar Mohammad & Abdul Shakour, 2018).  






Win Listyaningrum (2017) has referred to James and Amy (2011)’s element of self-confidence in his 
study. According to them, being willing to take risks and going the extra mile to achieve better things 
are characteristics of a self-confident individu.  
 
Carol and Kathryn (2017) defines confident communication as sharing and finding things in common in 
a way which creates connection and trust. She also added that someone who uses learned skill when 
communicating is a confident communicator. Generally, it can be concluded that self-confidence is 
essential in communicating effectively using a language. Speaking a language confidently also helps in 
language acquisition.    
 
Singing as creative approach in learning 
 
Creative approach is a learning concept that intends a platform and chance for the students to involve 
actively in teaching and learning activity. The main focus of this approach is to make the learning 
environment lively to avoid tedious among students (Siti Rohani et al., 2020). This approach is equivalent 
with 21st century teaching and learning style desired by our Ministry of Education based on 
communication, collaboration, critical thinking and personal value activities (4K1N - Komunikasi, 
Kolaborasi, Kreatif, Nilai sahsiah) (Sinar Harian, 2018).  
 
Chuanhua (2017) has highlighted that creative teaching is expanding widely and is being a trend of 
education in various countries around the world. A creative teaching implies creative conditions when 
teaching a subject. It will obviously make students involve themself imaginatively. This statement is 
supported by Teresa Cremin et al. (2018). They also added that this situation will help in expanding 
students’ generative, evaluative and collaborative range. Creativity in students comes to light when they 
are actively involved in exploring ideas, commence their own learning, making selections and controlling 
themselves on how to express themselves (Pamela & Regina, 2017).  
 
In the opinion of Ewa and Robert (2019), characteristics of songs such as easily accessible, effortlessly 
memorisable, monotonous essence, related to daily life events and attract concentration make it 
appropriate to be used in teaching a second language. 
 
According to Ulrike (2017), pupils are exposed to the target language when singing. It also generates a 
positive feeling among students which will help in setting up a positive learning atmosphere in class.  As 
cited by Sarah et al. (2020), students who learn language with multiple utilized intelligents like musical 
performance, drawing and acting, have higher mastery of vocabulary. Moreover, Alisaari and Heikkola 
(2017) found that integrating music by singing is very functional in the language subjects.  
 
Dania Murad et al. (2018) said that singing activity in learning language has advantage in mastering 
language specifically in vocabulary acquisition. They also proved in their research that integrating 
singing activity results in positive outcomes in language learning.  Wenying and Guofang (2017) 
mentioned that many pedagogical advantages are obtained from the use of songs in language teaching. 
They also added that students will repeat the words persistently which will develop their capability to 
use the word naturally when speaking the language. This fact is similar to Ewa Tomczak and Robert 
Liew (2019).   
 
Usage of online dictionary in improving vocabulary 
 
Dictionary is a tool that is recognised as momentous in learning a language as cited by Robert (2016) in 
his artikel. As cited by Asli (2020), a dictionary is a compilation of words in alphabetical order from a 
language which has general use as explaining meaning and pronunciation. He also added that a dictionary 
is a reference book of words of all times from a language which explicate their spelling, pronunciation, 
meanings, types, connotations, samples and its root. Kevin (2020) defines a dictionary as a helpful source 
for clarification. Dictionaries can be said to act as a ‘Bible’ for a language.  
 





Conferring dictionaries when reading can aid in prompting vocabulary (Mohamed A. Mekheimer. 2018). 
Debbita et al. (2017) highlighted in her studies that pairing dictionaries in reading can result in creating 
students who learn outside the classroom and shapes life long, independent language learners. 
Meanwhile, Jee a nd Hyeok (2016) found in their research that the vocabulary scores of students who 
use dictionaries in different types of vocabulary learning is higher than groups of students who learn 
without a dictionary. 
 
As technology is developing very fast, the usage of printed dictionaries is decreasing. This is because 
dictionaries now can be accessed digitally online through smart phones and computers. Anna (2017) said 
that online dictionaries are an electronic form of digital dictionary which are becoming popular and more 
appropriate for students in learning language. Agnieszka et al. (2017) said that an online dictionary is a 
referral material that is stored in an electronic form that explains words.  
 
An online dictionary said to be providing fast and favourable reference compared with paper-based type 
(Wichuda et al. 2020). This makes the online dictionary preferred and commonly used by many people 
(Galih, 2019). Findings by Ratmini and Dahlia in their research shows that students prefer using online 
dictionaries because they are handy, it motivates them to learn language, has easy and fast access, induces 
their language learning ability and improves their vocabulary. 
 
In this study, pupils an online dictionary named DBP online will be used by pupils to find meaning of 
word and do replacement. This online dictionary was developed by Dewan Bahasa dan Pustaka (DBP). 
DBP is an agency under the Malaysian Ministry of Education which has autonomy to maintain and 
develop Malay language. DBP online is an official online dictionary. This was chosen to be used in 
improving Malay vocabulary because it has the latest updates of words and meanings according to the 





The researcher used action research to solve the problem identified at the beginning of study. Students 
are found to be lacking in Malay vocabulary causing them to get lower marks in Malay and having 
problems in communicating in Malay language. So, an activity named GaPe was planned and used by 
researcher to overcome the problem.  
 
Action research stands with different approaches. It functions as one of the components for supervision 
in education (Abdul Rahman, 2015). An action research needs to be carried out systematically to get 
findings which are valid and capable for reference in future. Ilaria (2011) cited in her study that as the 
creator of action research, Kurt Lewin used the name ‘Action Research’ for the first time in 1946 to 
introduce and expand a cooperated action for sorting out a problem in psychology through his research. 
In Hilary, et al. (2019)’s opinion, action research is a change in social education with different ways 
other than shaping the word in the desired way.  
 
This study was carried out at a National Type School in Johor Bahru. This school is situated in a town 
area. This school consists of year 1 - 6 students who are in the same race. The participants of this research 
are students from Year 5. They consist of 12 boys and 18 girls from the same age. All the students are 
from the same class too. This is because research will be done throughout Malay lessons in school.  
 
Researcher is focusing on improving pupils’ vocabulary mainly verbs in BM through GAPE activity. 
The use of correct verbs to make sentences in Bahasa Melayu, Paper 2, Section A is very important. 
Thus, researcher gave this activity to pupils before and after the implementation of GAPE activity. Both 
pre and post marks compared at the end of research to find differences in pupils marks whether improved 
or deteriorated. 
 
Besides quantitative data, this research is also supported with qualitative data which collected through 
interviewing the pupils to strengthen the findings. An interview was carried out to 30 year 5 pupils who 





were involved in this research after implementing the GAPE activity. This is to know pupils' opinion and 
feelings on GAPE activity. This will also help in testing the objective of research. A set of eight questions 
which are suitable for their age and maturity were asked to the pupils. This was done for the validity of 
the data. All the answers of the pupils to the interview questions were recorded, transcribed and analyzed. 
The NVivo 12 software was used to do the analysis for a thorough and valid result.  
 
The validity and reliability of the materials used has been checked with experts. Researcher consulted 
The Excellent Teacher for Malay subject (Guru Cemerlang Bahasa Melayu) and Malay language Panel 
Head  in school to discuss teaching lessons to carry out GaPe activity. This activity also was validated 
by The Excellent Teacher for Malay subject after getting a thorough explanation about it. Kurt Lewin 




Pupils were given the 1st set of BM, Paper 2, Section A question which consist of a picture. They need 
to make five sentences based on the picture using correct verbs. Their marks were collected. Researcher 
also prepared the teaching materials to carry out the planned activities.  
Act  
Researcher carried out GAPE activity. Firstly, pupils were given a few Malay children songs. Next, 
pupils used DBP online to find the meaning of underlined verbs in the song. Then, pupils replace the 
verb with another suitable synonym word. They later make sentences for the verbs. Finally, pupils sing 
again the song using the new lyrics. 
Observe  
Pupils were given the 2nd set of BM, Paper 2, Section A question. Their marks were recorded. Pupils 
were interviewed by researcher. A number of questions were asked to them. The questions were mainly 
to know about the usage of DBP online among pupils, how far GAPE activity motivated them to learn 
BM and pupils confidence in communication after GAPE activity carried out. Pupils’ answers were 
recorded and transcripted.  
Reflect  
The mean of students’ marks for BM, Paper 2, Section A before and after implementing GAPE activity 
were compared. This quantitative data was analysed using SPSS software. Pupils’ answers for the 
interview questions were analyzed too. NVivo software was used to analyze this qualitative data. 





A pre-test was given to pupils before the GAPE activity was implemented. After that, a post test was 
given to them. The mean of both marks that pupils got in the tests were compared at the end of the 
research to answer the first research question.  
 
Research question 1: How far pupils' Malay language vocabulary of verbs has been improved through 
GAPE activity? 
 
When the mean of both marks that pupils got in the tests were compared, found that there is 1.1 increment 
in mean of post-test if compared with pre-test. This shows a positive result. On the other hand, researcher 
found that 70% of the pupils got higher marks in post-test while one person got lower marks in posttest. 
However, 27% of pupils’ marks remain the same.  
 





Research question 2: How far pupils are feeling motivated to learn Malay language through GAPE 
activity? 
 
Motivation to learn is one of the internal factors that influence the learning achievement (Hetika et al, 
2017; Ita Afrie et al., 2017). So, pupils must first have the courage and motivation to learn to improve 
their vocabulary, mainly verbs. Questions were asked to the pupils to know whether GAPE activity 
improves their motivation to learn BM. Examples of pupils' answers are as follows, “It is very good. I 
feel motivated to learn BM”, “I like this activity very much. I will be waiting for BM lessons” and 
“Learning is more enjoyable. I want to learn BM”.  
 
Pupils' answers show that GAPE activity does motivate them to involve in BM lessons.  This will lead to 
a positive approach to teach and learn vocabulary effectively. This fact is supported by Baroroh (2019), 
who says pupils’ active participation in learning and teaching activities can enhance their achievement.  
 
Research question 3: How far pupils are feeling confident to communicate in Malay language after the 
GAPE activity? 
 
Confidence is a fundamental part which can aid pupils to speak and communicate to share their ideas 
effectively (Baroroh, 2019).  In conjunction with the statement, pupils were asked if GAPE activity helped 
them in communicating confidently. Some of pupils’ answers are as follows, “Yes, by giving me the 
confidence to talk in BM”, “Yes of course, before this I was always scared to speak in BM but now I have 
the courage to speak even though I'm not very good”, “I feel free to use the new words when talking with 
my friend. I feel braver” and “Yes. I can talk with my friends confidently”.  
 
Pupils’ answers clearly show that they do feel confident to talk after the implementation of GAPE activity. 
They said it helps them to be brave to speak, Meantime, pupils are actually still in the learning process. 
Their confidence to speak and learn will lead them to success in vocabulary learning. They can learn more 
verbs in future if this continues.  
 
Results and findings show that there is positive improvement in pupils' vocabulary of verbs, motivation 
to involve in Malay lessons and confidence to communicate using Malay language. The findings also 





This research is all about implementation of GAPE activity in Bahasa Melayu subject to improve pupils’ 
vocabulary of verbs. Mean of pupils’ marks in pre and post tests were compared. Then, an interview with 
the same pupils was done and analyzed. The findings show a positive result overall. 
 
It shows that there are improvements in pupils marks in the sentence constructing section in  BM Paper 
2 after applying GAPE activity. This section was chosen because pupils need to identify the correct verb 
and make a sentence of it according to the picture which will help them to get 2 marks for each correct 
sentence. If pupils write a wrong verb, they will lose 2 marks even if their sentence is correct. Pupils can 
at least get 1 mark for each correct verb. 
 
To find the effectiveness of GAPE activity, a BM, Paper 2, Section A question was given to the pupils 
before the GAPE activity. Their marks were collected. Then, after implementing the GAPE activity, 
another BM, Paper 2, Section A question was given to the pupils. The marks were collected again. The 
mean of both marks were calculated and compared.  
 
Mean of the pre-test is 4.87 whilst the post-test mean is 5.97. The mean comparison shows that there is 
an improvement in the post test marks. Other than that, 70% of the pupils got higher marks in the post 
test. This clearly shows that GAPE activity does help in improving pupils’ Malay vocabulary of verbs. 
 





An interview was done to the pupils to answer this research question. Pupils' answers were collected and 
analyzed by researcher. It shows that pupils are enjoying the BM lesson with GAPE activity. It is proven 
when the pupils said the lesson is interesting, good, feeling wanted to involve and more. 37% of the 
pupils said directly that GAPE activity motivates them to learn BM. On the other hand, 90% of pupils' 
answers show that this lesson is entertaining and they like it because it is enjoyable which indirectly tells 
that this activity does motivate the pupils to learn. This is because an enjoyable lesson will attract them 
to learn more (Huseyin, 2018; Emrullah, 2020).   
 
Interview also shows that GAPE activity has boosted the pupils' confidence in communicating in Malay. 
Based on the analysis, 67% of pupils said that they feel more confident and brave to at least try 
communicating in Malay because now they have improved in their vocabulary as well. Others said that 
they can understand malay sentences and are able to make more friends through speaking Malay.  
 
The findings of this research is significant with previous studies that discussed earlier. It is clear that 
acquisition in the vocabulary of verbs can enhance the sentence making ability in pupils.  This will lead 
them to make sentences with correct verbs in BM, Paper 2, Section A questions. This is supported by 
Hazlina et al. (2017) who hi-lighted Dulay et al. (1982) opinion in their studies which say the wrong 
selection of verbs will influence the meaning of a sentence.   
 
The singing activity in GAPE is able to motivate pupils into learning Bahasa Melayu. Majority of the 
pupils said that BM lessons are interesting and enjoyable. This is because the GAPE activities are 
entertaining. As said by Ulrike (2017), the singing activity can create a positive feeling in pupils towards 
a positive learning atmosphere. This is also parallel with Siti Rohani et al. (2020)’s opinion that creative 
approach in teaching leads to active participation of the pupils in teaching and learning activity. She also 
said that this approach will avoid a monotonous atmosphere in class.  
 
The analysis shows that pupils are also feeling more confident to communicate in Malay language after 
the implementation of GAPE activity. This fact is equivalent to Wenying and Guofang  (2017)’s findings 
which also proves that repeating the words persistently when singing will develop the pupils’ capability 
to use the word naturally when speaking the language. Pangkuh (2020) and Yee (2016) also emphasized 
similar points in their studies. They pointed that vocabulary as an important element which links in 
development of other language skills.  As Dwi (2018), Eunice (2019) and Yuyun (2017) stated in their 
research, pupils will have a successful two-way communication in Malay if their vocabulary acquisition 
is good. This can be a reason why pupils feel braver and more confident to speak in Malay after involving 
in the GAPE activities. 
 
The findings are also in accordance with the learning theory used in this research, the Revised Bloom 
Taxonomy which stands with remember, understand, apply, analyze, evaluate, create. In GAPE activity, 
pupils need to remember a word, understand the meanings, apply it in the sentences, analyze the complete 
sentence, evaluate whether the word chosen is according to the situation in the sentence, then create a 
correct sentence. The same process also must be done by the pupils when they are speaking.  
 
This study must be conducted to improve Malay vocabulary of verbs among pupils of NTS to help them 
master in Malay language. The result of this study is beneficial to pupils, parents, teachers, school 
administrators, researchers and other interested individuals because this study provides data as bases for 
suggestions on improving vocabulary in Malay language. 
 
Pupils will be able to learn in an enjoyable atmosphere. They will have the opportunity to find the 
meaning of words in the fastest way. The pupils will learn more new words. Besides that, they will know 
how to evaluate and choose the correct synonym of word. They will then be able to apply it in a song 
and sing. This will then result in remembering the word and use it in writing and speaking effectively.  
 
This study will also benefit the parents. As the Tik Tok social media is trending now, many people are 
in an urge to use it. Neither pupils are not missed. This will be a great agonise for the parents on their 
children’s cyber safety. In this case, GAPE can be a supersede of Tik Tok. It gives the pupils a chance 
to recreate and sing a song, then video record it.  






Whereas for teachers, this study will give them ideas and information about the GAPE activity 
implementations and the advantages of it. Teachers can carry out this activity in class to improve pupils' 
vocabulary of verbs in Malay which will help them to master Malay language. It will also help teachers 
in providing an entertaining and educational learning environment to the pupils. 
 
Furthermore, school administrators, especially the Head of Malay Panel, can benefit from this study by 
choosing GAPE as one of their panel’s yearly activities. As a result, the pass percentage of Malay 
language can be increased. 
 
Despite this fact, the researcher hopes that the result of this study would also be a great help to future 
researchers and to all people who are interested in improving the vocabulary of verbs in Malay language. 
This is because it leads to a better acquisition of Malay language.   
 
The implementation of GAPE in Malay teaching and learning activity gives a whole new experience to 
researcher. This different way of teaching took some time for the pupils to get used to. In the beginning 
of the research, the researcher felt perturbed but managed to build confidence as time goes on. 
 
In the implementation process, researcher found that pupils were enjoying the lesson especially the 
singing. On the other hand, the researcher realised that this GAPE activity will benefit the pupils and 
also the teachers. Therefore, researcher decided to implement this activity in other classes too.  
 
However, the researcher had some limitations in this study which led to few suggestions that will be 
beneficial for future research. Firstly, this research was focused on NTS pupils only. Future research can 
be done to national Schools, secondary schools and Malaysian based private schools’ pupils. Secondly, 
researcher carried out GAPE activity for 30, year 5 pupils only. In future this research might be done to 
a bigger number of pupils for other standards. Thirdly, in this research, the researcher did GAPE for 
Malay language only. This activity can be implemented in other languages in future. Finally, a different 
type of suitable dictionary can be used to find meaning of words in GAPE activity. Researcher can use 





In overall, this research was carried out to improve NTS pupils’ vocabulary of verbs in Malay language. 
The data collected shows that the GAPE activity is effective in this case. Also found that pupils feel more 
motivated to learn Malay language and communicate in Malay. 
 
This activity is strongly recommended to be implemented in Malay lessons so that pupils will benefit 
from it. They can improve their vocabulary of verbs. This will help them to master the language strongly. 
Mastering Malay language will help the pupils in many ways in their future. In addition, apart from 
pupils, other parties such as teachers and parents are also likely to be benefited from GAPE activity as 
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